b A HF7E 36 87-92 2021

RERD 7= DHEHE
—BEBERNDFEEIFE—"

—ag-vr—NLva GEN & R

1 [FLC&HIC

FEOLEABO 1 21, HOALXRG B LEHADOTDICHERTE 2L 01022 T, EHEsH
PRHBIFFEE IRGEE  (International Research in Geographical and Environmental Education) (2331} % 2015 4
OFEEE RO PR L HBHE | KRIHS T~ — (Tina Béneker) &7 /L« 31— (Joop van der
Schee) 1%, [HIPREHTIO =2 I 2=7 1%, BHEDERKIZ EFHR DT2DITRYIZESLED B
HHFUNZDOWTHET ALENH D] (Béneker and van der Schee, 2015:287) & TR LT Ed, HiFEZ
FBEE DI 2 =7 1%, HEHABERMGRBRTELHZ DEENN, B 570D L0 BWHEFA T
DIOIFAENRYIFSEN D H Z L130D, ZHETLILNERHDL EVWAET, ZHIERT,
AR IR OHPEEER D72 DITE 2 5N E 2 OO ATRRK L E T

1 FHIX, FALOHEFCTHDHIPE (geography) DA % 6 < HEMERSIOWHEICET 5 H DT,
T BOBEFNL EARMI A FSRETH L0 2 ZIUIT T I v 7 e ED L 5 1T LT
WDDIN? EWN) ZETT, 2 FZBHDEZ DT, TR (the Digital world) (23N C
THIFRHE ] 282 5L ) ZLIZBT 50T, MO & R - Hiira o< DB
DT 2 ) v P —ORENIA 2 FEEROFSUMEE B ) F 2T b« A=F 7B LT /ud—0
BEEEDLSIURZ D2 £V D ZE T, IRLEZNEIUTONT, T b AR R
DI OWTHELET, SHITE, TAOLAHEE Bl HEI2=T 4 ThHEZBIZDH
ZHTThHS ) iz bIRRLET,

2 HEOXRGIZOVNTOEREEDNE

| ZHHOT—~IX, 7A7 v 7 RFROBR & FREBOBROR G NG, k5 Ths [HiE
(Geography) | OAEIZEET MR STICB T DA W#H TS 2 L1 0 £9, A-boxts
ThHD THEE (‘Geography’) | OZAR/ME L ZORAET DL, TN bikin COMET —~ B
HMMZENTND & EBIZ, WA b~DREIT, HIFRS (the discipline) DFELZMEL CTHADHZ LN T
EFET, ZHIHLVERTIERWLOO, #IBRD Y & 2T ATEEIIMINEZ SNDIMNENSH D
MIZBAT A EERERIIE-STRY, MEAHL LAWEEN, FAKTHELD ) X2 T 5% D<)
2D ENEINT 5 EFRESNARMTIE, 202 SFFIFIHEIRL2TLE I,

IEGBT 2720 AF (Anthropocene) OBEEZFAIEH LET, =—7 1 >~ (Rawding,2017)
X, HEOICHEFE IV THEECOBRBIAAERSE L2 LN TE D HETH 2 EMEBES
(threshold concept) ~ (Renshaw and Wood, 2011: 373) & L CAFHIIARINARETH D, LEREL
TWET, NFOAREIE, AEEHEROBRY AT AL OMOMEKRETY, v—71 713,
FARBRBIN AHHCAT T DIEE DB L Z T T ADOThIUE, NHitOBSZ R 5 Z L1,
WHEONY) X2 T X 25HEE L TEEINRZTNERLRNEEELZOTT  (Rawding,
2017:247) . 72721, RUERITE Z > TW DS o 7 ORENIE (B 21F, FfetERFE= Castree, 2015)
I, BHRBROEEED - TAT T AT 4~ VB ER2TELTEET, TORD, H
B - MBS 51 & o CORMREIE, BHECUIRUIEEOA O B0 CHRMIEE . L TREL T
XXl HPE EFEEEY Lty (45— h15) 2L T, R lBRELORERCBITS




BRI XHLT 2 9 2 C, HBRIZED L 5 BRAEEIZH 5 RETL X I 0 2 EGEDFE5 D 2 T
WEFEROTL LI N?

[E AR HBE ) 2 < DIl BBICEE L TWA DL, E5EE TOMPE L 2 #FE (school
geography) & OFHABMRTT, MBEHAE O I 2 =7 1 OFTIX, THT I v 7 7o HiBREGE % 20l
HHIURKMET 5 7 mE AT OWTOERERFEMAFELE T, /=2 A7 ¢ (Bemstein, 1996) ¢
ARE X VAR (the pedagogical device) D Z 1%, IR SN OFERPBEN L T <ERT, —
AFEOYE (MALIRE) D GRBREHSCHERORKRNEE &7 7 4 —I1c L Y) HUMbEi,
FERAZRIT HDHEMZ L > THB SN —, ZEHILTCWET, INEHRTH72DIZ7 LA X -
ANY— LR, TEOHMEREER )T PR Teaching  Geography FITIX® k1 Y — D3 (Trolley, 2020)
WCHEE LTWET, ki, ~— 3 ¥V D3EE Prisoners of Geography (Marshall, 2020) % 4EEH SUIRIE
T BB, HIFRRYERRD 8D X 5 ITETE S T2 NC W TCEES TWET, ZOE¥IE, RIUTF* R M
R LTer o7 ) » VRFPOBITHRICB T H5E—A Y —DX°0 7 (Mawdsley, nodate) & 3E W EH Y
FHA, =R —bEHPEE L LT, BRERERSOBEBO L 57, 07 N THRY BT
DALTORVFREICOWTORIEEZ AL TWET, LA R EFUE, br Y —&E—X U =7
TEENIHEF L, HFEE CIIRWAL L > TEINLET A 2GR L2 G PR A — B2 5 SURD
HC—, REEIMICHSUIMEL TV D ERELET, 20X, FETHTI— (K% O
FENFIZIE, WEFOSHRE AN L CHFEICERR L2 D, ZATEDTHZENTE D LV IMIERH
DET,

1 OT—~THOHMIEOREIEURT DMEDORA > b & LT, MEEEEAD, KA DO
PG TRL, ANEOREE, oo =7 Lo 75y 7 OHEE (BAHOHER) ([ZHRY K
T WVIOFREICIER LW EBEWET, 70 o bid, MEEEEE, SN TER - TAT T 47
4 - FEEETL L OO THNAHEIC, HEEEZILIREHLLEFRLTCVET,

FLEOH VY F 2T MMZBWT) HEOLGET « FIK - 75 « R, BRSNS 2 W IXEEL 5
ZHNT BEINT) WADONER, FLEOH X 2T A« XX IX—OGFH],/ FF| 72
B, —HOBBEFE - AREOHMHEHES ~, COLIHIETE 2052 (Finn et al,
2021:7)

T4 BIE, Ve B—=SEEE, VT Ry LSRRG, B, AHE, SET AT T
4T 4, BT aT VT4, BELOSEIVIFAOGEREZZB L COET, HEE OIS o
Ra2=T A NOFERCOEEBZRHIED TVHOIT THIELZRBIT A AFE] Oof&<Td, n—X
(Rose, 2020) (FHIFAFHE L L CHx D, & THERTHHMRICHOWTHEREZILWIE< 2518, it
Radn ISR CTEDEa AL FLTWET, 2B T2 T 07 2 v 75/ & L CoME,
FRIER, BIEIAE, SURSERNE, ARBFAIRReME e & O EEMEBUT, AEREDHEHIAIIZERY fH
TDHESERIEL TV ET, ThEEERIATHI O, T 47 L~v—V =%, HHEEAITIRO XS
)Xo NMNIBAGETAMERHAH EFRLTVET,

B BERE - an =7 VOBBE~OEEEZGAE, SIRBENOEEHAEICEDLLY
DFER CEHR I S AFEZEDIHIER S Y 2 T L, » ¢ - T a— LA — U ZBWCHEMET
AT B ZEM - BT - HRROR Y T 4 7 A G BMRT D 72 DI E e AL L IS &5
DEFIZHNATT DAY %25 4, (Puttick and Murrey, 2020: 132)




EIOT—< BT HREDaA L M E LT, HFEZEZE L THIFIAES TH AR5, AN
HLOFRMIZOWT LI VIESALETHOMERS D LB LET, T8 BN S, ZHDEE
SANAEEE ST E TRV - SUERY - BOAM - RFEMEEO T TR 2 0ERH Y 5, Zh
EITHOZLIZLY, (#HEBEM) RESE~IPLT D3 2=7 ¢ — M AFEENNRE~TIRT D L D1
EHEDLVEINNE ST ONTWE LI RaI a2 =T 0 —2HNCT Al Z LN TEET,

3 TUAINERIZEITHHERE

TV 4y R ZooN— MELIT20184F, HRAEEIIHOMELETHL O, [h)XxaTr%
EETHHERE [HY F2T 22 TRA - BRI - BT 208 TEr N o=V v—
(agency) J 12kt L CHES A Y CHNENRERICH S| (Lambert, 2018:357) L LCWET, 4 H
OHFEOHENL, T VX NVIARRIOF, SFE0 T VX NOMAOFTHY F2 T LAEE KL TWE
T, £ T, AREOTODOBREE WS EHE) LT REFAFEDITL—R - v ) —Lp3HE
e Lo R [7 o2 ARSI 2 HBEE  (Geography Education in the Digital world) ] (Walshe
and Healy, 2020) (ZDW T2 Z &) ¢7,

[7 V2 NAMRICBT HHBEE] OFXT, 70U 4y R T 3— M, REESERDBETO
BEIDOZAICBT DiEm O 2 &, 2o TT ey « b7 F— (1971) 3 [AROERE (Future
Shock) | EREATZH DIZHIET DRI HORINCE#KT 5 L LTWET,

FLI-HBRREDOERE LA THWD L OEEREL, AXEDHT-DIC, AL NETU
E G R A RIS E D D VN H D, (Tour, 2017: 35)

FI 4y FIZEBIT, #EE ROE) 11X, 2o F VAT T 2=V i—] 2 - R

DILENTEDHMENDHD LA LE T, T LT, HPEFRESCHBIAEE & L CORELR, T
A e — N (REEY ) U CiEA, HEREE A8 U CAERD Z ottt e e — N (FEERY
LCHEDRI &) TEBLIICTHHEICOWTRS B DLEOH D RPLE, 2021 420 Covid-19
Fl v T A VAREGIE) O80T Xy ZHRL RV T L X S,

(=T xi—] ZE - RO7oOITIE, HEEEE & L TCORELOBANT AT T 4T 4
EEEMNT AT T 4T 4 ORIF, WONZFIZ BT 9 M7t E A2 S LT 2 Hik L 2B LT D40
TERHDH LR ET, BlxiE, 7y 7 A (Brooks, 2020) 1, HEOT AT T 4T 4D, 18
WTWDIRBUZE Y EO X IR ESND D, T, TORNE ED L IIIBKT D%, RikkT
ATUT 4T 4 EOMEERANLHLMMNZLTWET, BIfE, #HifTXETEdY— v ATA T %
AL, BHEOEMRZEIK L THEANEEEZA, 42T A 2 THOHET S & HEd 28s -
IN= VTR ER y WU — 7 BB T A EZELRDTOET (Tour, 2017) . LLAERND,
NNV T 4 e L AT 2V BB (Bergviken Rensfeldtetal, 2018) 1%, Zi b AT Ay s ala=
T AT HE L RO FEE L TLIT LB EN D b OD, AT Ay s alia=T 113y
—VXNVATATOHE B TROVEMIH~DEAIZ S B LTS EFELTWET, flxf, v
=X NAT 4T - TN—TOREOHITIE, AITHERIITHE2E S X5 RIBoHEmIEE b & F
nTnxEd,

HVF2T b A—H—& L TOHBEENZOW T2 I v T = WX, BHMOFMIL, ke
BInb b2 b 8N TEEEZS > TWET Mitchell, 2016, 2020) , = LTHAE, A ¥ —F% v ML, #
TERIZR R O BAHE0T & & bIZ, HEITBIT 2B Ol iR - o - % (SdF) oBZSbm
WFE LR (Puttick,2020) . L2xL, B/N—=%, 7 VX VHIERIHIBRAET~2 < OB WS 248




HLTIEWD L0, TUXNVHBE SRR T2 EE0ar EF o r—2 T 20, TV
A VHIER 2 HEHIFNAE T D BENT-BIZIEH 5 & FEL TWET,

FLTZ BITHIBREE D72 TOA X —F » OFERIZOWTRIVWEET 2 BN H 5,
FAT=BiE, HBMZBIT 24 2 —3y NEFHTH 2 & TEENR AT RETE 2 L9127k
5I5E, B LB BRI e Z OEHRIRZ D BE 2 R THEPIMICEER L, #E7
Tt e FREROATE T H R ZBR 2 515, OBFEZRESE L0 ENRH S (Roberts,
2020: 62) .

ZDXHT, FUANMRIL, HERHEE MDY 2T L5EHOLY - BETHH LW, B
BOHEMMT AT T 4 T4 2T DH LW HEEZIORLTEY, RSN TS 2 HiRE~,
FI-BbEE EFRT-HOARE, BOTO-DIZE T hEENH Y F97,

4 #HU

FEONE LT, HIEHBICE > T RIMIN? ) 2B 270w ERWET, ZORWEEZ BRI
LA ALFINE [FUZNVRICRBIT 2MEEE] <, AA b - FUZLIROHBRIZOWTER SN
TWHHBIBE # B2 T-SHUH Z AT CTOET,

RAN - FTUXNVOBEIZL, TUXNLVTHLEDE, &9 TROEDEDSBENERIZ /2> T
L 77 (Fazi, 2016) 285 9 Ko7, MROMENEG ENTWET, BEZCovid-19DRMNZIBNT,
Bl ZEXT v —& 7 v b (TesarandHood,2019:103) % [P #Z 0V EIET VX0 & DR O BEXEER
Tho, ERELTWELE, LHLAENRD, 77 VOKRAN - FUXVEGIRIE, Covid-19054
B, LOBBRICZR> TV ADTIZRWTL & 99> 2 L2 2 SRR OFHECE L, ZDORA
b« FOXNACREZ BN D 721512725 T, EOWARDZ < 1FCovid- 1981 DAL E % O HIT D
HELWEREA) S LVER AL

IO L EQIAICEVT, HERBER L HERBETHE R CREET 5 LRNME TS 3 2OV T IO
WA T LI E RV ET,

WL ITHEREE O ik (CBET 5 L 0T, Covid-19 WNFERCESHE COFREICE 2 5 8
IZOWTHE, BECZEOFRSID A SN TWET, EEOLIE, K0 OHE, T3 Ao XY
2 OFEM, st A T4 &P L7258 (blended leaming) DA ZRKHTWEF, Ll
Do, MEBERHLHTRIEDIIRONETLL I N ?2BELKbEERDIE, FALEMND:Z
H2TLLH, TNHDOENTL, HIEFEEORROTDOELE LTARYOETL X 90 ?

%2 ORI T B L E4, THT I v MEREEE L HAT OB T & B BIEDIRDL « STIRIZR
HICHIS L2 UT e 0 FRATLED, HEBEE 077 MIEORE BhHIico 0Tt 2
EPHPRIETLE O M2 2N b7 0y T A, BEHRTFRD, BT 2 R COAEEORER
BERT HI2DOTa ST A LT, HoERNTETHDEDOTLE HNn?

BHgOME, i) (B L E4, T2 3— k& VLA (Lambert and Solem, 2017) 1%, [} @
TEOOHBIEE, LW ) I EERRDRNEIICTREZLEZRWHSEE L, 20X vE—VF
L, THETLRICEE L TWD K 912A X ET, Covid-19 OF D A &9 AR ORHR DR >
TIZRWTIE, HEE L CHIBEEE OPBREN N E CLLEICH Y 9, HEEFT o700 TE
& L RO HEMRA 725 R0, « BEAE (repertoires) AR « ERKT D, L9 KETEKAR DS &
Z 23— RS (Lambert, 2018:368) 73, ZHLLLIZKRUNI/25 Z L1320 TL x 9,




(GRS

A= alRiE, A XY AORFCHARHIEY: (BKT) 2FARE, WA PSR CHIBRR
FAEEABD, 7T v D RFHEERRE (PGCE) , 7o 7 V7T « 7 A%V REHEFHERE
T, 20212022 FFEFF By RURFH Ly U IoE (Institute of Education) HIBEEEFHEIZIB W
THEEN « THEAHEYU L T\ 5, BHHTIL, BRiE - FeEsEE, tEEE I CRIT A4 A ﬂ?~
BV F2T b, FHRICBTDHEPZ - FEHTHY, GEReCo (f XV AMBHENIER) FER%
OTWD, AEFREOEREL, RV Y LARROMERETLSE (Ejounal GEO 16(1), 1-4) %723
N2 & 20, 7B, AR (17H02695,21H00861 : 435 EHE) OEo—Th 5,

(7]

D Afaid, 202143 H 27 B (1) ISERE AT L7 HARHELE S 2021 SERFATRE L Ry
T (FrTA v A THIEE - MR ERRICHLE R A D ) B L Z OFEN— 7 L —rL
REEEKRNOEZAD—] BT S5=27 « U4 —/Lb 2K (Dr. Nicola Walshe) D A&i#H 5

“A Geography education for the future: challenges and opportunities for teacher education” % &FRH L7z % D
Th o,

(k]

Béneker, T. and van der Schee, J. 2015. Future Geographies and Geography Education. International Research in
Geographical and Environmental Education, 24 (4), pp. 287-293.

Bergviken Rensfeldta, A., Hillmana, T. and Selwyn, S. 2018. Teachers ‘liking’ their work? Exploring the realities of
teacher Facebook groups. British Educational Research Journal, 44 (2), pp. 230-250.

Bemnstein, B. 1996. Pedagogy, Symbolic Control and Identity. Theory, Research, Critique. London and New York:
Taylor and Francis.

Brooks, C. 2020. Teacher identity, professional practice and online social spaces. In N. Walshe and G. Healy (Eds.),
Geography Education in the Digital World. London: Routledge. pp. 7-16.

Castree, N. 2015. The Anthropocene and the environmental humanities: extending the conversation. Environmental
Humanities, 5, pp. 233-60.

Fazi,M.B.,2016. Review of David M. Berry and Michael Dieter (eds.) Postdigital aesthetics. Theory, Culture and Society.
[online] Available at: <https:/www.theoryculturesociety.org/review-of-david-m-berry-and-michael-dieter-eds-
postdigital-aesthetics-by-m-beatrice-fazi/> [ Accessed 18 Jan 20].

Finn, M., Hammond, L., Healy, G., Todd, J., Marvell, A., McKendrick, J. and Yorke, L. 2021. Looking ahead to the
future of GeogEd: creating spaces of exchange between communities of practice. Area.
<https://impolitegeography.wordpress.com/2020/07/20/black-lives-matter-and-geography-teaching/>

Lambert, D. 2018. Editorial: Teaching as a research-engaged profession: Uncovering a blind spot and revealing new
possibilities. London Review of Education, 16 (3), pp. 357-370.

Lambert, D. and Solem, M. 2017. Rediscovering the Teaching of Geography with the Focus on Quality. Geographical
Education, 30, pp. 8-15.

Marshall, T. 2020. Prisoners of Geography: Ten Maps That Tell You Everything You Need to Know About Global Politics.
London: Elliott & Thompson Limited.

Mawdsley, E. No date. Prisoners of Geography? a University of Cambridge Undergraduate Geography Taster Lecture.
Available at: <https://www.youtube.com/watch?v=4HsdkYhMIiA> [accessed 01 July 2020].




Mitchell, D. 2016. Geography teachers and curriculum making in ‘changing times’. Infernational Research in
Geographical and Environmental Education, 25, pp. 121-133.

Mitchell, D. 2020. Hyper-Socialised: How Teachers Enact the Geography Curriculum in Late Capitalism. London:
Routledge.

Puttick, S. 2020. Digital technologies and their roles in knowledge recontextualisation and curriculum making. In N.
Walshe and G. Healy (Eds.), Geography Education in the Digital World. London: Routledge. pp. 17-25.

Puttick, S. and Murrey, A. 2020. Confronting the deafening silence on race in geography education in England: learning
from anti-racist, decolonial and Black geographies. Geography, 105 (3), pp. 126-134.

Rawding, C. 2017. The Anthropocene and the global. In M. Jones and D. Lambert (Eds.), Debates in Geography
Education. 2nd edition. pp. 239-249. Abingdon: Routledge.

Renshaw, S. and Wood, P. 2011. Holistic Understanding in Geography Education (HUGE) — an alternative approach to
curriculum development and learning at Key Stage 3. The Curriculum Journal, 22 (3), pp. 365-379.

Roberts, M. 2020. Geographical sources in the digital world: Disinformation, representation and reliability. In N. Walshe
and G. Healy (Eds.), Geography Education in the Digital World. London: Routledge. pp. 53-64.

Rose, G. 2020. Editorial introduction by Professor Gillian Rose: Diversity and Inclusion. Routes 1 (2), pp.138-141.
Available at: <https://routesjournal.org/2020/12/20/editorial-introduction-by-professor-gillian-rose-diversity-and-
inclusion/>

Tesar, M and Hood, N., 2019. Policy in the time of the Anthropocene: Children, childhoods and digital worlds. Policy
Futures in Education, 17 (2), pp. 102—-104.

Tour, E. 2017. Teachers’ self-initiated professional learning through Personal Learning Networks. Technology, Pedagogy
and Education, 26 (2), pp. 179-192.

Trolley, S. 2020. Prisoners of Geography? How contextualising a book can develop students’ understanding of geography.
Teaching Geography, 45 (2), pp. 72-74.

Walshe, N. and Healy, G. (Eds.) 2020. Geography Education in the Digital World. Routledge: London.

(B RURFHL YD)

GRE . FEEEN
(2021 4 7 H 30 H32#E)




